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Approaches to Motivational Research
L2	attitudes	and	motivation	are	perhaps	the	most	researched	indi	vi	du	al	
diff	erence	variable.	We	can	trace	the	beginnings	of	systematic	investigation	
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more	complex	as	well	as	more	revealing	of	the	variables	that	should	be	
adopted	in	the	motivational	paradigms.
The	most	recent	conceptualisation	of	L2	motivation	(the L2 Motivational 
Self System)	was	designed	by	Dörnyei	(2005;	Csizér	&	Dörnyei	2005),	who	
builds	up	his	theoretical	basis	from	findings	of	research	into	possible	and	





















through	 the	media.	The	 impact	of	 indirect	 contact	 can	be	particularly	
prominent	in	case	of	English,	which	has	turned	into	a	global	language.	
Research	on	attributions	of	success	and	failure	in	FL	learning	(e.g.,	
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course	 correlated	positively	with	 the	 effort	 they	 invested	 in	 learning	
English.	The	teaching	setting	(including	the	teacher,	methodology	and	
materials)	was	found	to	be	one	of	two	demotivators	among	these	learners.	
Nikolov’s	 study	 (2001)	 on	Hungarian	unsuccessful	 language	 learners	
revealed	 that,	 in	 spite	of	positive	attitudes	 to	 the	L2	and	 to	 language	
learning,	they	were	not	successful:	their	failure	was	shown	to	be	related	
to	their	perception	of	teaching	methodology,	especially	to	the	prevailing	
rote-learning,	 form-focused	 activities	 and	 inappropriate	 assessment	
techniques.	 Inbar,	Donitsa-Schmidt	 and	Shohamy	 (2001)	 showed	 that	
quality	of	 teaching	was	 the	best	predictor	of	 Israeli	 learners’	 intention	
to	continue	 learning	Arabic	 in	 spite	of	negative	attitudes	 to	 the	 target	
language	group.	These	authors	also	found	that	the	strength	of	attitudes	
and	motivation	was	related	to	being	actively	engaged	in	FL	learning.
Attitudes and Motivation for Learning Different Foreign Lan-
gaues
Not	much	research	has	been	done	on	motivation	for	learning	different	
FLs	 in	 the	 same	 socio-educational	 contexts.	 In	Croatia,	 attitudes	 and	
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Attitudes and Motivation for Learning English and German in 
the Croatian Context











schools,	while	 the	 113	Year	 12	participants	 came	 from	 ten	 secondary	
schools	(both	grammar	and	vocational).	Participants	were	divided	into	
the	primary	school	sample	group	(I.)	and	the	secondary	school	sample	
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group	 (II.),	which	were	 further	 subdivided	 into	 the	primary	English	
sub-sample	group	(I.E)	(N=54),	primary	German	sub-sample	group	(I.G)	
(N=53),	 secondary	English	 (II.E)	 (N=56)	 and	 secondary	German	 (II.G)	
(N=57)	 sub-sample	groups.	The	breakdown	and	 characteristics	of	 the	
sample	are	presented	in	Table	1.
Table 1. Breakdown of the sample
ENGLISH (E) GERMAN (G)
























(I.) 3.72 4.64 4.09 3.9 4.75 4.42 4.25
SS
(II.) 3.82 4.33 4.18 3.47 4.1 3.89 4.04












eliciting	participants’	 attitudes	 and	motivation	 for	 learning	English/
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Table 2. Results of descriptive statistics for the second part of the 
questionnaire




I. E 52 1.00 5.00 4.077 1.026 5* 21	(40.4)G 53 1.00 5.00 3.415 1.100 4 19	(35.8)




I. E 52 1.00 4.00 1.346 0.814 1 42	(80.8)G 53 1.00 4.00 1.491 0.846 1 36	(67.9)





I. E 52 1.00 5.00 4.365 1.010 5* 33	(63.5)G 53 1.00 5.00 4.057 1.120 5* 28	(52.8)





I. E 51 1.00 5.00 4.137 1.077 5* 24	(47.1)G 53 1.00 5.00 3.113 1.266 4* 20	(37.7)





I. E 52 1.00 5.00 4.289 1.091 5* 34	(65.4)G 53 1.00 5.00 2.189 1.194 1 19	(35.8)




I. E 52 1.00 5.00 2.327 1.248 1 17	(32.7)G 53 1.00 5.00 2.302 1.234 1 18	(34.0)






I. E 52 1.00 4.00 1.481 0.852 1 36	(69.2)G 53 1.00 4.00 1.547 0.774 1 32	(60.4)
II.
E 56 1.00 4.00 1.464 0.808 1 39	(69.6)




I. E 52 1.00 5.00 4.231 1.022 5* 26	(50.0)G 53 1.00 5.00 3.830 1.014 4 24	(45.3)





I. E 52 1.00 5.00 3.058 1.474 1;4 12	(23.1)G 53 1.00 5.00 3.604 1.261 5* 17	(32.1)







I. E 51 1.00 5.00 1.529 1.102 1 40	(78.4)G 53 1.00 5.00 1.680 0.956 1 30	(56.6)
II.
E 55 1.00 5.00 1.436 0.811 1 38	(69.1)




I. E 52 1.00 5.00 3.404 1.575 5* 20	(38.5)G 53 1.00 5.00 2.340 1.255 1 17	(32.1)
II. E 56 1.00 5.00 3.107 1.216 4* 17	(30.4)G 57 1.00 5.00 2.035 1.165 1 26	(45.6)
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I. E 52 1.00 4.00 1.731 0.931 1 28	(53.8)G 53 1.00 5.00 2.245 1.054 2 18	(34.0)





I. E 51 1.00 5.00 1.745 1.091 1 30	(58.8)G 53 1.00 5.00 2.094 1.390 1 28	(52.8)





I. E 51 1.00 5.00 2.176 1.228 1 21	(41.2)G 53 1.00 5.00 2.208 1.183 1 18	(34.0)
II.
E 56 1.00 5.00 2.786 1.039 3 24	(42.9)
G 57 1.00 5.00 3.404 1.208 3 20	(35.1)
 *Mode is higher than mean
Results	of	descriptive	 statistical	 analyses	presented	above	 suggest	
there	might	be	differences	in	attitudes	and	motivation	for	learning	English	
and	German	among	Croatian	learners.	In	order	to	find	out	which	of	the	
differences	are	 significant	we	performed	 independent	 samples	 t-tests.	
Results	are	presented	in	Table	3.
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Table 3. Significance of differences: results of independent samples t-tests




I. E 52 4.077 1.026 3.187 .002**G 53 3.415 1.100




I. E 52 1.346 0.814 -.891 .375G 53 1.491 0.846





I. E 52 4.365 1.010 1.425 .157G 53 4.057 1.120





I. E 51 4.137 1.077 4.448 .000**G 53 3.113 1.266





I. E 52 4.289 1.091 9.404 .000**G 53 2.189 1.194




I. E 52 2.327 1.248 .103 .918G 53 2.302 1.234






I. E 52 1.481 0.852 -.418 .677G 53 1.547 0.774
II.
E 56 1.464 0.808




I. E 52 4.231 1.022 2.016 .046*G 53 3.830 1.014





I. E 52 3.058 1.474 -2.041 .044*G 53 3.604 1.261






I. E 51 1.529 1.102 -.741 .460G 53 1.680 0.956
II.
E 55 1.436 0.811




I. E 52 3.404 1.575 3.825 .000**G 53 2.340 1.255
II. E 56 3.107 1.216 4.756 .000**G 57 2.035 1.165
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I. E 52 1.731 0.931 -2.648 .009**G 53 2.245 1.054





I. E 51 1.745 1.091 -1.427 .157G 53 2.094 1.390




I. E 51 2.176 1.228 -.131 .896G 53 2.208 1.183
II. E 56 2.786 1.039 -2.912 .004**G 57 3.404 1.208
TOTAL I.
E 54 54.685 13.718 2.227 .028*G 53 49.774 8.425
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Table 4. Significance of differences by age: results of t-tests
Variable
Compared groups
I.E : II. E I.G : II.G
t Sig. t Sig.
ITEM	1:
I	like	E/G	very	much.
.207 .837 2.511 .014*
ITEM	2:
Knowing	E/G	is	useless	to	me.




-.245 .807 1.200 .233
ITEM	4:
I’m	interested	in	people	who	speak	E/G.




-1.621 .108 -.610 .543
ITEM	6:
My	E/G	classes	are	very	boring.




.103 .918 -2.147 .034*
ITEM	8:
It	is	easy	for	me	to	learn	E/G.








.498 .620 -.310 .757
ITEM	11:
I	use	English	in	my	free	time.
1.090 .279 1.312 .192
ITEM	12:
I	often	fail	while	learning	E/G.
.522 .603 .081 .936
ITEM	13:
I’m	agraid	of	speaking	E/G	in	class.
-1.209 .229 -1.129 .262
ITEM	14:
Our	E/G	textbooks	are	bad.
-2.778 .006** -5.241 .000**
TOTAL -.903 .369 2.623 .010**
*p<0.05
**p<0.01
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the	 importance	 of	 clear	 explanations.	 Secondary	 school	 participants	
emphasized	 the	 teacher’s	 language	and	didactic	competences,	 such	as	
being	able	to	present	the	language	material	well	and	using	innovative	






interest.	 Some	especially	pointed	out	 the	 importance	of	dealing	with	
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of	German	 thought	 that	 too	much	 grammar	was	 included	 in	 their	
curriculum	and	found	articles	and	declinations	especially	troublesome.	
Learners	of	English	 complained	about	 tenses.	Generally,	participants	





Texts	were	perceived	as	 removed	 from	 learners’	 interests.	 Secondary	













suggested	 in	 teachers’	 guidebooks.	They	valued	 creative	 approaches	
to	 teaching	 that	 imply	motivating	 teaching	 strategies	different	 from	
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Participants	 from	 all	 sub-samples	 equally	 liked	 group	work	 but	
stressed	that	they	did	not	like	working	in	too	large	groups.	Songs,	games,	
role-plays	 and	project	work	were	 favourites	 among	 all	 participants.	
Learner-centred	activities	were	particularly	emphasized	as	desirable	by	
learners	of	German.
All	participants	 stressed	 the	 importance	of	 listening	 and	 reading	




some	participants,	 probably	 those	with	high	writing	 aptitude,	 liked	












the	 textbook	 as	 a	whole	 good	 and	 interesting.	 Learners	 of	German,	
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with	 the	English	 language	 and	with	English	 classes.	 Primary	 school	
learners	 of	German	were	 also,	 generally,	 satisfied.	 Secondary	 school	
learners	of	German,	however,	very	rarely	reported	liking	everything.	Still,	
an	equally	small	number	of	such	learners	said	that	they	liked	nothing.
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Other
Some	participants	considered	the	number	of	hours	of	the	FL	too	low,	






and	motivation.	They	also	 indicate	 that	 their	attitudes	and	motivation	
changed	over	 time.	However,	 significant	 changes	occurred	mostly	 in	
case	 of	 learners	 of	German:	 unfortunately,	 these	 changes	 showed	 a	
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learners	 themselves	 are	 aware	of	 the	 importance	of	 language	output.	
Language	output	enables	contextualized	and	purposeful	language	use.	
Apart	from	that,	and	more	importantly,	it	enables	learners	to	test	their	









to	got	 increasingly	 less	 comprehensible.	 Incomprehensible	 input	 can	
have	a	detrimental	effect	on	language	learning	and	use.	Since	the	status	
of	German	as	well	as	its	learning	context	do	not	boost	learner	motivation,	
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it	is	not	surprising	that	creative	and	stimulating	approaches	to	teaching	
were	high	priority	on	the	wish	list	of	learners	of	this	language.
Another	 line	of	 interpreting	differences	 in	motivation	 for	 learning	





















changes.	This	 calls	 for	 longitudinal	 research	with	 large	 samples.	both	
quantitative	 and	qualitative	 research	paradigms	would	be	warranted	
as	 attitudes	 and	motivation	 are	 a	highly	 complex	 individual	 learner	
variable.
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